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FOREWORD 

Thf American Assoc-fation of Colleges for Teacher 
'Education acknowledges with appreciation the work of its 
1976-77 eommittee on Performance-Based Teacher Educatioh 
and the previous comnittees whi(;h* have given direction to 
the PBTE Project since 1970. ThisJ977 report is the ' 
fifth official statement by ♦Ihe committee about PBTE and; 
like the earlier statements, reflects serious study of 
the competency/performance-based approach to education 
personnel development. With the formal termination of 
Jthe'Project, August 31,0197^^. this -publication is both 
a f jnal statement of the-worR of the PBTE Committee to 
- the' education community at large arid a closing report to 
the AACTE Board of Directors. 

^ Through the work of this committee and. others which 
have preceded it, "the ^Association has helpedlto; djevelop 
a national awareness about the PBTE strategy for 'improving 
education personnel development, and to stimulate healthy 
dialogue about this approach-*its 'promise, its problems, 
aTid the issues.' Through leadership training institutes 
^sponsored 'by^the committee and through the publications 

^it has developed, AACTE has provided opportunities for 
colleges and universities {o study aild explore a perform- 
ance-based approach to teacher educatioV). - In addition, . 
the committee has stimulated interested institutions to 
experiment with PBTE and provided assistance, to thos-e 
.colleges and universities which'are already operating 
PBTE programs to raise the level of quality of their 
programs. • At the suggestion o? the committee, AACTE has 
published a number of significant articles and monographs 
on the subject, largely thr*ough the initiative of the 
comrnlttee, the Association has taken a, position opposing 

'the mandating .of PBTE as the only approach to teacher, 
educatiqh (June 1973). Through the committee, the Asso- 
ciation has provided guidance to member institutions 

. regarding' the^ utilization of a performance-based approach 

•to education personnel development. 

^ lit 15 .our belief, that this brief final report is a 
-^sefuT^summary of the state of the .art of C/PBTf in 1977 
ajpd ,th^f1t win provide further assistance "to 'nieiiiber , 



institutions, the Association, and the education pro- 
fession ^^Nlrge iri exploring and experimentirig with ttiis 

-iapproach to teacher education.' ' ■ 
. • ' ' ° . ' * • 

The Association expresses its appre'ciation to Or. 
'•Patricia Kay, member .of the committee, and Dr. Karl 
Massanari, Director of the»PBTE Project since 1970, f^ 
their work in authoVing this publication. AACTE also 

• adknowledges with appreciation the role of the National 

* Center for Improvement of Educational Systems (NCIES) of 
the U.S. Offitfe of Educatiofi in, the PBTE Project'. Its 

'financial, support as well di$ its. professional stinftilation 
parttcuUrly that of Align A. Schmieder, have been nfajoir 
contributions to the c(Jnmittee"s work. Recognition is 
T due Shirley Bonneville, Program Associate,, and Annette > 
tJacKihnon, Technical Editor, for their contributions in 
the development of this mojiograph. 

. ■ ' , ' " ' \ 



; ' Edward C,^ Pomeroy 

Executive DirectoVj AACTE 
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' I - AACTE'S PBTE PROJECT: 1970-77 • 

Following the development in the late 1960's, of the 
eight Elementary Education Models, a project funded by- the 
U.S. Offi<:e of Education, a number of colleges and uni- 
versities began to eJTperiment with the implementation pf 
competency/performance-based teacher education programs 
(C/PBTE). Radically different preparation programs 
emerged. ' • 

In 1970', the American Association of Colleges for 
Teacher Education received funding from the U.S. Office 
of 'Educaticm to conduct a PBTE Proiect.* A committee 'was 
established** and charged wi4;h the responsibility to study 
the, many efforts' under way to 'im|>lement C/P^TE programs; 
the committee was tO/^ive direction to these developments 
so that their potential for .improving teacher education, 
as well as the prdbl-ems inherent in a C/PBTE approach, 
would be brought into sharp focus for all who are involved 
in upgrading teacher educatipn. 



* From 1970-76, the PBTE Project was funded through the ' 
Texas" Education Agency in conjunction "with the Texas 
Teacher .Center Project. During 1976-77, the project 
was funded through the New York Department of ^ducatipn. 
in conjunction, with the Natl onal-Copniss ion on ■ 
Performance- Based Education and thei Interstate Certi- 
■ fioatibn Project. During J972-73 and 1975-76 respec- - 

tively, funding for the project was augmented by 
* Teacher Corps to make possible the sponsorship of a ' . 
series of seven regional leadership traiaing institut^es 
and the conduct of an inseifvicq education survey. ' 

** The first committee was under the chairmanship of J.M.' 
Maucker, Vice President for" Academic Affairs, ,Kansas 
State Teachers College, Emporia. Subsequently, lorrin 
Kennampr, Dean, College of Education, University of , 
Texas at .Austin, and William Drummond, Professor of 
Edupation, On'iversity of Florida, served as chairmen. 
•Composftion of- the committee, described in further , 
'detail **in this monograph, varied from year to year- 

1 . ■ 



During the first five years (1970-75.), the prK)ject 
focused primarily on C/PBTE as it related to preservice 
preparation programs, and since that time as it related^^ 
to inservicie education. * ' • 

' . Activities and Achjjevemerits 

The activtties and -achievements of the project from » 1970 ' 
to 1977 are. summarized beToW.* ' ^ ^ 

♦ 

Collected and disseminated information about the . 
state of the scene and the state of the* art -' 
of C/PBTE" - ' • 

l" Condupted" f our state-of-the-sp6ne sujveys", one 
in 'cooperation. with the Educational Te|ting 
Service . • / 

2. Established and maintained a PBTE Information 
Center con^^isting |of some 1500 documents 

-3. Cooperated with the ERIC^CleaVinghouse on 
. Teacher Education by recommending documents 
\ for the Resources in Education (RIE) collection 

Published relevant information^ about the Ttate 
^ of the scene/art of C/PBTE -^n several of the 
^ * , monographs in- the PBTE series and in more than 
20 issues of the AACTE Bulletin 'newsletter, ,^ 
w.hiqh is dis%"eminated to thousands of teache^ ' 
educators in the U.S. ' 

.'5.' Sponsored PBTE' Exhibits at' three AACTE Annual S.. 
, Me^tings and at numerous other ^workshops, ' 
conferences and meetings r— - — 

/ through the PBTE Irrformation Center, distri- 

<t)utdd more than 5000 information packets about ' 
, ' ^ . C/PBTE upon request. . . ' « * . 



bN StAJpul atted dialogue about issues involved in 



implemei}t1nc 



Meetings 



C/PBTE»prog?amsr' 



' 1 Spons^ored sessions, at f ive-MCTE Annual 



, including one debate on the issues 



2. Published three critiques of C/PBTE 

Meveloped by project-commissioned authors' 

' 3. Provided opportunities for dialogue and 

debate at all training institutes sponsored 
by the projejct, ^ , , 

C. Generated, published, and disseminated pertfinent 
publications about\^C/PBTE~ ' ^ ' ^. 

1* Publications include (See Appendix A for 
, complete listing): . 

• Four official Committee statements* con- 
sisting of observations, concernSv, ^'id 
recomnenddtions (Monographs f 1 , #19,* 
and #22) - * .,.^f, 

" - ' . ' ^ 

• Four case studies'^bf C/PBTE prtf^rams 

• Three critiques of C/PBJE, A 1 

• Two scenarios of thfe fS'ture of C/Pfelf. , 
One anno tate^i^^lbliography** 



* Thfe fir^t monograph >'^ ^Perf oniiance-Based Teacher 
Educations -^at^ I? the%gtate of the Art? » i? now 
' in fts fouKh prpjf)ting. A*'R^sum§ of this mono- 
graph, wds jdevelope)i^ and 53^000^ copies were 
disseminated to jthe. education colm^unity. 

Publ.islfied jo^trtTy ^fth the^^ERIC Clearinghouse 
'-^ i)n Teacher ^duc^tion. , 



• One comprehensive. state of the scene 

• Six monographs treating -implementation 
problems: mana^%ent, governance, ' 
cunricuTum design, ass^essment, and 

* - relationship to subject matter fields 

» 

• One source book of readings^ 

^ •/^wo -technical assistance papers 

• One monograph \tr6a ting tnservice^^^ ^ 
education and C/PBTE \ ^ 

' ' • One nionograph. treating higher education's ' 

* fol e 'in ^inservlce. education.. 

* j? ' * * " ' , 

• One monograph (in process) reviev/ing , 
prpcess-producijresearch in teacher - 

• education 

• One'Riajor thematic section on PBTE in the " 
Journal of Teacher Education .(Fall 1973) . 

• One mini-thematic section on^BTE in the 

" Journal of Teacher Education (Summer 1976). 

Assisted in giving direction to 'the C/PBTE 
moveitient— * . -i^, 

1. Provided clarification pf the C/PBTE concept 
(see especially monographs #1, ^'IG, and #19) 

2. Identified potential strengths and lAmita- ,.- 
. tions of C/'PBTE and called attention to 

• implementation problems . ' . - ' / 

3., Formulatecf and. published recommendations : 

• regarding the implementatio'n of C/PBTE 



* Punished jointly with the EftlC CliearinghouVe on 
\ 'l^^ Teacher Edufcati|0n'. ^ . ' 

ERIC ^ ^ . • : 



4. Recommended that staie-depJirtments of 
education shoiiW^WJt mandate C/PBTE as the 
only rout^^^-to teacher ;prepaTat1on. but, 
.rathePf^olild prpvidevXJpportunities for 
' explorattoi anjt^^rimentati on with this 

> approach {Sep mn^htpif^y^h • \ ■ 



5. fravide^l^assistai^. to prpfe^ional asso- ' 
Ci^i^L-and i^th# >gencies irK^eir efforts 
to§tudy an^^xperiment with C/PP'"'"^ 



* Dr. James B. Hamilton, Program 'Director, The Center 

• for Vocational' Education, The Ohio, State University, 
writes in a letter to the PBTE Comnittee that: 

"The work of ' the AACTE ' s Committee .has,, since, 
1971L. provided very valuable gu^^e] i,ne, and c&n- • 
cept/'materials for efforts of TliiB Center for • 
Vocational Education, The Ohio State University 
: in 'the development, testiggi -arid- implement'atipni ' 
of their performancerbas!^" VQg^tional teacher ; 
education curricu-1 a. /' 

Prior Center res^earch had identified, and verified 
384. professional competencies .essential for voca- 
tional teachens. These competencies^^ then served 
as the basis for development of The Center's com- 
prehensive PBTE curricula consisting of 100 
- individual md^ules and implementation materials'* . 
■ , Tfje AACTE PBTE series #1 provided essential - - j 
clarification .of the C/PBTE, concept for^curri- -^.^wd 
cuTum develppd^s as development, under^^ponsor- »g^T 
ship. of The National Institute of 'Education, was " n 
■f ■ ■ carried out by Jhe Center i,n eooperat.ion with 
' - jthe University V Missouri -Cdliimbia and^pregisn _ . ..^ 
§tate University during 1971-73. . ; 



(continued on next page) . 
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,6*- Recognizing the fact that ^successful imple- 
*men||tion of C/P6T|;-^fdgrams is dependent 

/ . /in^^pfrt on wh(at' research has to say about 
*' teacher competence and effectiveness^ and 
* ^, that' considerable researcK during recent, 

• ^j^tyear^ has focused on this jjroblem^ the. ^ 

project ;qommi.s s i dned' Dr, tfonald Medley'^- ^ 
» ' ^ University of Virginia^ tp review and 

* * interpret the results of process-product/ 

research i^n teacher education,* ' 
• .* • ^ , . ^ 

£• Provided^'training opportunities about^ C/PBTE 
for interested educatprs— ^ 

U Conducted/sponsored 43 national conferences » 
regional leadership training ins^titutes^ 
state conferences » workshops, briefing 
"stssixyis^ and sessions af 'natdonal meetings 
on C/plTE^(wi^more than 5000 participants) 
including: ^ , 



(continued from previous page)'i 



Sobsequent PBTE s.eri^SkP^llcartions. provided 
valuable/^uidance and expjicatiorf of .issues as 
18 uni vers i^es and colleges participated with 
The Center in the advanced "testing of the PBTE' 
curricular \<The,jeries. further provided a valu- 
able resource^.52to'The CeTiter and 35 implefnenting 
sites as The *Centein;x:onflucted two National In-^ 
.stitutes for PBTE ^through .U-S, Office of Edxir 
catior*-EPDA sponsorship. . 




. Throughout "the extensive^jdfevelopment^ testi 
an44mR}ementatipnLoSJ*re tentar^s EfTE.^curricula, 
the timely publications of the AACTE*s PBTE series 
have-been usepl^ debated, appreciated, and have 
• certainly helped mold the^^products of this.effprt 

It is anticipated that.i?lftCTE will publish these 
findings in early. fall of 1977 (see reference 17). 



. Two national conferences, one for PBTE 
leaders, one for 75 professional organi- 
zations and learned societies (50 and 100 
•participants respectively) 1' . 

• Six sessions at six AACTE Annual Meetings 
(participants, ranged in number fr'bm 100 to 
400) ^ 

Three' sessions at three conferences for 
. national and stete AACTE leaders (partici- ^ 

• ^ pants numbered from 100 to 200 each) 

I- Fourteen regional leadership training insti- 

• . tutes. (participants ftveraged.J50 each) 

• Three workshops to train PBTE consultants 
(participants ranged from 75-125) • \ 

• Ten one-day conferences! in cooperation with 
TO AACTE, state organizations ( parti cl{}ants 
nipb^ed lOO^each-m-the average) 

• Two* briefing sessions for USOE personnel 
(25 ancl»40 participants: respectively).^ 

• Three workshops during Education Week at ^£4; 
ChautauquK,' N(.Y. (parti qpaiits <^ed from 

<40*to 60). / ' 

2. ,The r.ejgipnan leadership trair^^^i^titutes 
. .W^e/ct^^loned with a common bistxT format ' 
V i'^^^lijdingAa three-tracked program, to assist 
• ' Hx\ meetijig ^the needs of tm^ee groups: (a) 
those who Wished to be informed about^anrf to 
explojjB 'C/PBTE (b) thos^e who were ready to 
impl^t a. C/PBTrpi^og>amV a^^^ \M%e^ 
who already implementitig such programs'. 
The basic pattern also included^ such other 
.elements as resource packets fo"r partici- • 
pants, a resource center on C/PBTE, alter- 
nati>A^ learning And instructional opportun- 
ities, inclusion of ad hoc topics to be 



/ 



seWctetf*'^^ the spot' according to ne^ds and 
/1nterests\<^an{l prograra. evaluation 6f >^rtici^ 
pant Vnd'- i'^stitirte objectives^ wi th^ feedback ,to 
program personnel . and participants'. ^ \ ' ^ > 



A large'majorit^--(80%-90%), of the. approx.fmatBly 
^ 2000 participants of tfte 14 regional - / 
- onstitutes~"evci1uated the programs as eith^\ 
helpful of very helpful in meeting their ob-' 
jectives as^yell as those specified 'for the 
institutes. j - 

sj)ecial efforts were ma<fft ihcluding' providing ^ 
sbme , support for classroom teacfiers^ fo ^sure 
that there would be a good mix' of profess tonal s 
{^Wticipating in the institutes. ^ 

Provided consultative services for institutions of - . 
higher education^ state departments of education^ 
and professional organizatfdhs. and agencies about 
C/PBTE- . T 

1., TIfe project staff of other persons with exper7 
\, t'ise about C/PBTE provided consultative serviced 
(including speeches) to: " - , 

I representatives from 27 state d'epjirtments of ^ \ 
education / ' ^-^^ ^ 

• more than 30 colleges and u^f^siKes ..-r''^^. y 

; ' ^^^^^^^ 

• approximately 20 .pfofi^ssion^^pmzat^TTS^ ' r 
and agenctes. > ""^^ < ' ^» ; ^ 

2. In addition^ the project^staf^^ coopeVation 



Wiith -other consultant?^ 
workshop? on C/PBTE for 



universities and profession^/t)rganiza^^^^ 

Cooperated with prbfessibrtai 'organizations » asso- 
ciations » and agencieS'.in sponsoring activities 
related to the exploration )f the potential and 
problems of implementing C/pBTE programs 

: . 8 



sponso^^^xtended 
apprbxirn^^iel^ 10 



!• Members of the PBTE Comnittee and/or' staff 
assisted approximately 15 organizations, ' 
associations, and agencies to plan for an4 

^ conduct conferences or specific sessions on,. 

. , C/PBTE. . ' K / 

' 2. The' PBTE Project-assisted AACTE\s Commission * 
^on Kul ticilitj^ral Education in*^ generating a 
. . ' ^ proposal fcyr"anfittpnductin9 the'Kul ti-eultural 
Educatiofi/CBTE Project funded by Teacher Corps • 
the result of that project was Multicultural 
Education through Competency-Based Teacher ^ 
Education edited by Wi 11 lam Hunter » and 
published by AACTE^in 1974, ' C 



^ The PBTE .Committees: 1970-77 * ^ - 

Particular efforts were made to gn^ure that the 
composition of the committees included representation from 
different sectors of the education community. Serving on 
AACTE's PBTE Committees during the seven years were 30 
different persons representing, institutions of higher 
education (including deans of colleges of *edu<3ti6n, . 
academic officers, general e^llication andHiberal .arts-^ 
specialists, educational researchers, profeg^ofs of , 
education, specialists in multicultural educ^tfon, and 
directors of existing C/PBTE programs ),^state departments „ 
of education, teacher girganizatiqns^ School administrators 
and teacher education stuc 



' Throughout the seven years, linkages with 15 Org?(n- 
izations and agencies interested in C/PBIE were maintained 
through liaisoh^repVesentation on the PBTE committees. 
During the course of ^project, 21 persons represented 
the following groups:^ 

• National CenteKfor Improvement of Educational 
' Systems, USOE . 

•;Teacher Corps, USOE 

:ron 



• NatioD^n Council of States on Inservice Educat 



. National Teacher Center Network 

• Interstate Certification Project ' 

^. ♦ National Co(tmis>.ion on Performance-Based Education 
at the EducatiifiQaJ T|t§ting Service-, ^ 

• /Association- of Teacher Educators 

. • Center for Vocational Education, The Ohio 

State University , ^ • 

•Lfe^dership Training Institute for Educational 
Personnel Development 

' • National InstitutVof Education (NIE) 

/ Miflti-State Consortium on Performance-Based Education 

• National Consortium of CBfe^tenters ^ 

• .Southern Consortium of Colleges andUniversities 
^- Texas Teacher Center Project 

• Task Force 72 on National Program Priorities . 
in Teacher Education 

On occasion, and as needed, outside experts'were invited 
to meet with the conmittee to discuss particular topics 
and issues-. ' ' " 

Repres'fentation from these many groups and interests 
provided a rich mix of ideas and viewpoints about 6/PBTE, 
-at every committee meeting. It provided a microcosm of 
the larger education conmunity as a forum for debating . 
issues and exchanging information about C/PBTE as well as 
other develi)pments_)neLated-^to.jeducatioji,4)ersonnel devel op- 

ment. i ' 



' / 
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. 11-- THE PERCEIVED IMPACT OF C/PBTE 
^ ^ ' ' ^ ' \ . I ^ 

/The'prevlous sectioti of this repprjt briefly outlined 
the histojry of the AACTE-RBTE Committee and documented the 
fact that its accomplishments" have been both numerous and 
varied. Perhaps ttie mos4; intriguing phenomenon that the . 
cofjwittee observed oyer the ye^rs has "been the develop-.. , 
ment; expansion,' adoption, ;and adaptatioYi of the C/PBTE 
concept in t6acher education institutions, public schools, 
state education departments,* an increasing number of 
federally sponsored programs, and, in addiifion, in some 
programs that have 'not ^traditionally been seen as part of • 
the mainstreani of ^the education commu/iity. As a final 
task, .it seemed appropriate for the corrniittfiie to look at 
the apparent growth of C/PBTE and to attempt to assess its 
impact and current status. 

^ ^Sust where' is C/PBTf nov/? Some members of the edu- 
cation conmunity contend that enthusi^asm for-C/PBTE is, if 
rfot already dead, at least waping; that it has been, after 
all, just another fad'that ha^'had its heyday; that per- 
haps the many 'complex and unresolved jssues associated 
with it have, finally done It in. It is certainly true 
that there^is. less excitement surrounding C/PBTE than 
there was w,hen^the "nev/ness" of the concept general ted many 
, exploratory conferences, debates, mandates (ahd sometimes 
tbeir.revoqation), a '''literature .explosion," and the 
developnient of new programs, projects, materials, lind 
relationships. Similarly, there is litt'fe doubt that 
therfe Itre still many unresolved issufes and unsolved ^ 
problems associated with .implementing C/PBTE. Those facts 
may be Indications that the C/PBTE concept has been re- 
, jected and that the movement is dyinapr dead. However, > . 
^ ^they couTff also be interpreted. a§ indications that the 
. concept has been perceived as* useful and that it has 
become firmly entrenched into the thinking of many who 
are responsiblekfor education and training. Perhaps the 
T€WT€n^t-4ack ^ bu s tl e a nd-el amern^egardli^g ^ompeteney-^ — 
"based education as competency-based education is only the 
result" of its -V^^despread acceptance. Pqople are no longer' 
debating the 'Issues but are buckling down to working o 
th^. ... ' 
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1\€ CURRENT AACTE-PBTf CO^ITTEE FEELS THAT THERE ^ 
' • IS A GREAT DEAL OF SOPPORT FOR THE VIEW THAT THE . ' " • 
C/PBTE CONCERTOS POTENTIAL IS STILL 5EEN.AS VIABLE 
. AND THAT MANY CBTE> CBTE-LIKE> AND CBTE-RELATED 
J ACTIVITIES ARE CONTINUING TO BE. AND EVEN INCREAS- 
INGLY BEING -ENGAGED IN, ' ' . 

The evidence that supports that conclusion ranges . 
from relatively hard- data (results of several recent sur- 
veys) to fairly soft data (connititee raanbers ' perceptions, 
of current interest in C/PBTE);. Thfe -evidence that the 
conmittee' considered in arriving at its judgm&rttis sumnar- 
ized below. • ' ' ^' 

' , Results .of Recent' Survfeys 

Survey of the States , • ^ 

The growth of perfomiahce-base6 teacljef . education and/ 
or certification involvement by-^tate dep^ar^tments of educa- 
tion has been 'docuraejited by a series ;0f -three surveys -con-- 
ducted in 1972. 1974. and. 19^6 (2); Comparison of the' re- 
sults of those;sur9exs .leads to several conclusions. 

Bi' -the end: of 1976. a total of 3& states reported , 
involvement in'^on^-or another aspect of C/PBTE. , Between 
1974 and' 1976. 14 states had "increased their activity." 
The changes that took place in .t;hose states , varied in 
importance but included such significant activities as 
increasing the number of te'hch.inq areas with competency- 
based certification (four states)^ the- statewide develop- 
ment of competency statent^nts (three states!), find the 
^development of hew policies for using C/PBTE requirements 
iO the program approval proc|ss( six states )r. 

Four states repprti'dnhat during that two-year 
' erioH, thprp was .a ^decrease in their activit ies iiivolving 
performance-based teacher eduoaticuT^and/or certification. 
\a In only one of those states was thfere-a clear-Qut. change 
• in the State Board's position that led to a termination of 

• competency- based certification. activities. In the other , 
three states where a decrease in activity was noted, that 
decrease may be attributed more to fiscaj problems than 

to a. Change in policy tH recti on. 

• . . ■ ' '4 . ■ • ^ 
id . 12, . 
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The NCES Study " ■ X- ■ 




' . Results xif^fecent, survey of teacher education .in- 
stitutions tlijaet was conducted in 1977 by the National - ' 
Center foj;^ Educational Statistics (3) .indicate that' 
approxi;nately half of the h&tion's teacher education ■ 
programs* had developed and adopted written statements of 
learning objectives and competencies and that an addi- 
tional 34 percent were either developing or awaiting- * 
approvafl of such a statement. There also seems to haye . 
.been a, major shift in the.. basic' unit of instruction from 
the traditional course to smaller units fQcu.sed morq 
closely on developing specific .competencies. Education 
department heads predicted that by 1978-79 slightly more 
than- half the- nation's schools, colleges, and departments 
of educatipn would be.Hsing competencies as the basic 
unit of instruction. This figure would represent an, 
increase of over 35 percent since 1975-76. 
« 

* V The survey also indicated that over the past nine • 
years, there has been a, def incite trend toward greater 
coordination between th§ concepts employed in methods cfndT 
foundation -courses- and the^ skills demanded in clinical 
experiences* There was' a' reported .increase in th& total ' 
number of clock hours devoted to clinical experierices 

as well . 

■ - u ' 

other Surveys of Institutions of Higher. EducatiW 

A toi^parison'of the results of sui^vej/ts of colleges i 
and universities conducte4-in 1972 ahd 1975' shows that. . 
there y/as a marked i'ncrlease in C/PBTE actlvi*ties^\{i'mong 

• teacher education jns'titutior}s,^ri-ng that time." ' The 
1972 s^tudy, conducted by AACTE, -surveyed 1200 institutions 
--vtrtuaUy a-14 of- the t6acher education^ inftituttons 
In^the country (4). The 1975 study, conducted by^iD'ouglas 
Westbi^ook. at the University of North Texas, surveyed the 
865 J5\CTE member institutions (5). Although the studies 
Were.not identical, they were similar -enough td-^iraw .' 
meaningful comparisons. . ' -/^ 

• ' , •'' . • (' " 
• Between 1972- and 1975,. the number of responding ^ 
.^institutions that report6d-oi)e>^ion'of liqiited or- 

• ■ . ^ - . 13™ ~ ' . • ' 



•full-scale CBTE programs grew by 35 percent, and there ' 
were^<irrespondin^Iy fewer institutions reporting thpsn- 
'selves at th*e 6xploraticm and .development .stage or that 
were not -involved at all. Those resuUs.are summarized 
in Table 1/ , ^ 



STABLE 1. GROWTH OF C/PBTE- IN INSTITUTIONS OF HIGT1ER 
- EDUCATION. BETWEEN 1972 AITO 1975' 



Category *ef Invert vement 
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1975 


• 


' No. 


■% ■ 


No*.- 


■' % ' 


Operating 
limited or full-., - • 
scal'e CBTE programs 

Not Invblyed 


^ 13V ' 


.17 


296 




■228 


29 


■ 98 


17 


Exploration/or . ; 
- Oevel opment ' . 


424 


54 


176 

/ ^ 


31 • • 


■ . tptals . 
°- ' .. - 


78^ 


/ 

«100 


'57a 
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there are also indications of increasing' C/PBTE 
activity at j:olieges aqd universities from the survey of 
the states responses.. Although the instrument used, in 
, the shtes survey did not specifically ask fof information 
about colleges -and universities, seven states reported 
^tHat th/re was increased C/PBTE activity within their 
-tSaciier education institutions. . . • • 

Professional Organizations Survey , \^ 

. - In 1975, AACTE., conducted a survey (6) of 91pro- • 
fessional organi zati ons -aind learned .societies to determine 
the extent to which they were actively involved In C/PBTE. 
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Of the 67 organizations responding to the questia||r[rer, 
60. percent were ?i,ctively involved in some way irr^^Tg ' 
activities^ Almost half $he organizations reported that 
they had sponsored sessions on C/PBTE at regional or 
national meeting, a similar number had coitiiTiittees study- 
ing^the conceptrand half also had published or. were 
•planning to fHiblish articles on C/PBTE* One-fourth of the 
organizations^reported, that they had developed or were 
developing ^.pt^tion statement on C/PBTE, ^ percent had 
developed. or vrere developing lists of competencies.^ and 
10 percent %er^erig^iged^in experimental work in C/'fiBT£,/ 



Increased^mphasisf on 'C/PBTE by Funding Agencies 

The origins o"f the C/gBTE concept may be tf'aced 
back to the late 1960's when the Office of Education's 
Bureau of Research initiated Ijhe develppment of the 
Elementary Models program. ^ Although t^e Bureau of Edu- 
^ cational personnel Development has been ttle Office of 
Education group most closely associated with C/PBTE, a 
number of 'other programs and bureaus liave placed increas- 
• ^ ing emphasis on the concept through their guidelines and 
fundijig priorities. Since 1970, for exam'p:le. Teacher ' 
Corp^ has continuously underscored the importance of 
""CBJE by funding projects whose major thrust has been to 
establish programs in a competency-based format (7)* 
, The Bureau of j^Education for the Handicapped has sponsored 
many projects Vela ting to e^oijipetency-based training for 
special educators, including 'at least one stat^ide , 
' project for providing technical, assis^tance to colleges 
^. with trainina .ppgrams for education personnel for the 
I hahdicapped.^(8)'. In recent years. Office of Education 
^\,^()r6grams |in ^'dult education, vocational education i cort- . 

^ sumer education, physical education, and career education 
. _ hjaye affthned the importance of C/PBTE as a process of 
^ ediication personnel tra.in1ng 6y including^ it as^ an impor- 
\>;itant prograrrtmaitic element. ^ 

^ - , * 

^ : * Interest in C/PBTE "by funding agencies has not been 
- limited to agencies ^or projects with responsibility only 
\. for education personnel training. Jhe National Institute 
for Education (NIE) ha^ funded programs using competency*- 
' 4. . - ^' ' : ^ - . 




•based* approaches (i.t.,. the- comprehensive cqmpetency-based 
^yoca♦lona^ education. curriculum development program at 
The Cfenter .for Vocational Education of The Ohio State , 
Ualversity), and a^sio^ a- number of basic research projects 
that have be'^n aimerf toward developing tbe knowledge base 
for C/PBTE. C/PBTE has been among national priorities for 
USOE/EPDA training- grants a number'of times. The Fund 
•for the Improvement of Postsecondary Education (FIPSE) has 
maintained C/PBTE as a main program thrust since it5 in- 
cept;.ion and 1n l97e^ invested -over $2 million in projects 
using- CBTE approaches, to training in dentistry, law, 
medicin'e;. public administration, and liberal arts. 

In addition to the increasing emphasis on C/RBTE byf 
governmental agencies, a number of private foundations, are 
sponsoring competency-based activities in education and 
training.' The Kellogg Foundation's currently. funding a 
project for competfency'-tiased community education; and the 
Rockefeller Foundation has Sponsored the development of 
•^the National Commission 'on Perforfnance-Based Iduca-tign, 
a group whose purpose' has been to stimulate the research 
needed to undergird the definition of teaching competence. 

4 ' 

^T* Areas Other Thafi Education Persionndl Ctoplopment 
' Th^t are Usfng C/PBTE Concept*^' 
\ • • 

' There is sorhe ^evfdence that the C/PBTE process, if 
not the title itself, is increasingly being embraced by 
those with responSTCil.ity for education outside the li eld 
of education personnel development. ' A number of recent % 
and current ventures are focused on the prespecificatfcJh 
of performance objectives and assessment based on them.v- 

A National' Center for Education. Statistics silrve^ 
found-that 29 states are either planning .or operating- 
Competency- Based Educa'tion (iBE) programs in their ele^ 
mentary and secondary schooTs' (9). Thosg states' account 
for bio-thirds of the public elementary and secondary 
enrollment in the country* Cempetency-Based Instruction/^ 
(CBI) ttnd CBE artd other CB-labeled approaches to precollfeg 
schooling rnay have been directly influenced by the C/PBTC 
-movement. Other precol lege educational innovations, 

16 
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Indtvidualty Programmed rnstruction (IPI)„ Indiyidually 
GuidejJ Education (IGE)., Programmed Learning According- to 
Needs. (PLAN)., and Science Curriculum Improvement Study 

JSCISj, cannot be attributed to C/PBTE activity b;it do 

^phasize the same essential elements^. 

^. '^ Aside from the CBE and CBE-like activities that are 
currently occurring in elementary and secondary s(rtiooU . 
and which the schools themselves have chosen, there arte 

• ;Severa1 states that iiave passed legislation requiring 
minimal ♦competence demonstration as a requirement for 

high school graduation. Still other states have intro- ^ 
duced.accocmtabiTity systems thaJt stress the definition , 
and assessment of competence in basic skills at various • 
p'bints throughout an individual's schooling. • • ' 

* ' • The adoption of competency-based, programs has not 
been limited to putlic el ementary ao^ secondary schools 
and departments of education. -A variety of -such programs 
exist in' institutions bf higher education and in other 
agencies throughout the U. S. (10). r'AtOeast five liberal 
arjts colleges and two state 'universities offer: comp^tency- 
-ba'sedt-Qrograms in gerjera-l ^jtudies: 'I .. ' 

•'A1v6rno College, Milwaukee, Wiscon§4n-^ 

• M'ars Hill College, Mars,^iJT, Nort^) Carolina ^ 

• Oklahoi^rfcity' University, Oklahoma City, Oklahoma 
~ • Our Lady of the Lake College, San Antonio, Texas 

. Sterling Col lege, -Sterling, Kansas 
; Florida State University; Tallahassee, Florida 
Bowling Green State University, 'Bowl ing Green, -Ohio 

. ■ • . ' • 

Competency-based programs' in the human, services are 

offered at: 

• Center for Human Potential, Elgin, Illinois 

• College of Human Services, New York,.,N. Y. :' 
eollege of Public and Community*5ervice, University 
of Massachusetts, Boston,SMassachusetts • • - 

• Seattle/'Central Community ColT^, Seattle, Washington 



In the' area of nontradi^ional studies, competency-based 
programs are available at: 

. I College IV, Grand Valley State Colleges, Allendal?, 
Mfchigan ^ . ' ^ t 

• COrofnuni ty College of Vermont, Montpelier, Vermont 
Minnesota Metropolitan State College, St. Paul", 
Minni^50ta • 

• School for New learning, DePaul University, Chicago, 

linois * 

Competency-based '\programs are offered in various discir'* \ 
*pllnes.,iTfatOeast three colleges and universities: tf' 

- Central Washington $tate College, ^Ellens6ura,j,, ' ' 

WasHiogton (Biotechnology) ^ ^1 

-.Rice University, Houston,. Texas (AstrQjiomy) . 

• Sangamon State University -and Illinois Central 
College, Springfield; Illinois (History) • 

Such programs ~for preparation for other professions also 
txaye been developed: . * , 

• Antioch School of Law, Washington, D. C. ^ ^ ' 
. / Case Western Reserve University, Cl^velafid, Ohio 

(Ph. D. ^program in'OrganizationaT Behavior) . <^ 

• Jtount Holod Community College, Grfesham, Oregon ' \ 1 
. (Nursing) , ' . . 

Trivett ilO} notes that thei above listing is not, a 
comprehensive one. Many. more lTberall;arts institutions have 
?fiad an opportunity to' explore, develop, and evaluate e/PBT£ 
ideas through Project Change in Liberal Education (CLE) which 
is fjjrided by Carnegie Corporation ancf* sponsored by the Amer- 
ican Association of Community and Junior Colleges^ the 
Amerjcan-AssodLatioi) of State Colleges and Universities,' 
the ^flcan ^^sociation of. University Professor^s^ the 
Association of American Colleg^i\Snd the National Asso^ 
ciation of State Un1versiJties^,V|ia ldj\d prant Colleges; ^ - 
The project is en intensive df^ort to develop and 'evaluate 
constructive alternatives to traditional teaching and 
learrving in«*undergradiiate liberal, educationv .Thir4:y 
participating institutions have attempted to create those. ' , 
alternatJive prdgrams and to' focus on the issues related 




One of the CLE 
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io^ttf^^pjibesy of change in institutions. . 

Networi^ sje^en task forces focused on, Alternative Siteral 
.^5^{€a-l^<itt''curr1cula. with special emphasis on interdi.sci- 
^y.^'^^ilt^f^nd comp^^^ education IllK 

'^V^{fr%\\^r. evidence of the interest of the -liberal arts 
. %j_coiTmunity^n C/PBTE is exemplified by the fi^supported 
T Competency^ Biased Undergraduate EducatioTi^(CUE^roject . 
at BowXi;\grJgreen State UhiversXty. The purppse of CUE is 
to proY\<te|assi stance to facufty nfembers, at B6SU and 
e^^^^jgih developing curricula aimed at generic com- 
pKiSt^RtMnking, valuing, communication skills) and 
their attainment fhrough the liberal arts. ■ Irecent-' 
pamphfet circulated by CUE documents the avaiUbility to 
the general education comnuntty of a series oi^ papers^on 
.C^E -and liberal, education. (12). . - ■ 



" •- ^Requests for C/PBTE Information' and Testimony 

About C/PBtE- / , ' 

^: There is also evidence of the conti nui¥ig -Impact of - 
-C/PBTE in the number Of requests for information about the ' 
-concept and.iiT'the testimony jof ttiose who have been in- 
vqjied with^t. Allen ScMieder of th^. Q/S'. Office of 
' Education recently started that the portion cJf his mail con- 
taining inquiries about CBTE continues ..to "run very high. , 
Thai number of inquiries recently recelv^ by technical 
assistance centers such as the .AACTE-PBTE staff. The City 
University of New.' ITofk .Competency-Based Teacher Education 
•Project, afid the Center for Vocational Education at The 
Ohjo.§tate University reflect a continuing high lp\^el of ' ■ 
'interest in C/PBTE. .In fact; at least^hree iiistilfutions • 
that •. have. ELttempted C/PBTE implementation .have received 
so many visitors that they have had to develop special 
orfentation programs for them. • . > ■ 
. ' ' <* ■ ■ ' 

. . 'In the* past several, years, the interest ,in C/P3TE 

has spread beyond the.United States borders r^n "1974, a 
confer ence,was held in Paris, France .to acqUa^rttxUN^SCW' ^ 



The United Nat1^S^ducatft)nal , Scientific aM Cultural 
prgani'^jf^r^ 
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\ .proj€ct directors with C/PBTE nbtions^^irtce'^then. ' 

requests for assistance have come frjom institutions ia,' 
, Canada, Europe, Africa, Australia, and several -fiear East 

countries. The AACTE-'PBTE staff hosts an average of two 

to three visitors from abroad each month, and a number of 
- people who have been closely associated with C/PBTE 
. development in -this country have been Invited abroad td 
"prov>de assistance to institutions contemplating or 

attempting to implement programs. A recent report of the 

• Early Chtldhbod "Services Task Force of Alberta's Depart- 
ment of Education (13) is indicative of the extent of 
interest In C/PBTE- in Canada. That dodument delineates a 
coiryetency-based approach for the preparation of teactiers 

, anrf other childhood personnel.^ A study of the competencies 

• of normal schbbl principals In. turkey (14) is indicative ^ 
.of the kind ajid extent of C/PBTE' interest in other coun- " 

tries* • ' 

' RecjBnfly, several recognized leaders in the field* t 
of CBTEjyere asked to think back over, their experiences 
of the pas^ several years and to respond to the question, 
"If you had to state what you see as the 'greatest .advan-* 
tage of cpTE,_what would it -be?" their responses were 
all veryysimilar and pointed to the' fact that C/PBTE has 
stimulated more' analytical thinking and planning— that 
the collaborative specification of outcomes for students 

•*has mad^ both Instruction and assessment in .teacher edu- 
cation ,more relevant to the job of teaching and, in the 

.process, the goals of programs have become bottf cl earer/ 
and more public (15). . 

% •' ' . • • '*' 

" < / ' Conmittee Per£6pt1ons of the ' 
; Impact of C/PBTE, " ' 

/ mSED ON THE FOREGOING EVIDENCE^ TOE COTtllTrEE 
. 1 ' CONOJUtlES THAT c/PBTE IS FAR FROM DEAD. 

/It seems rj^ther that the movement i^ thriving a^cl 
sprea|ding ahd_eHp^ding to other areas. Educators and,, 1h. ^ 
some cases,, the,|iiJ,bl id continue to be ijiterested in explor- 
ing and experihieivti fig .with competency-based approaches to • 
education persbni^l development. That "interest is ..^ident • 
,iinong state departments o^ education, colleges and. tTKjver- ' 
'sitles, and,pubTsic\chools. There Is additional~eyi„d"ence 
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of continuing and increased interest in competency-based 
education in elementary and secondary education, in pro- 
fessiojjal training programs other than education, and jff 
general liberal arts education; . .u.^^,.^ J 

The use or thp cbte label may be waning, but 

CERTAIN a&\eACrERISTICS OF tHE CONCEPT PQRSIST: 
THE CLARIFICATION OF PROGRAM OBJ.ECTIYESj THE r 
eOLLECr'lON OF EVIDEhfcE THAT PROGRAMS ARE DOING ' 
wfkT-THEy CLAIM TO BE DOINGJ THE INDIVIDUALIZATION 
^ OF TEACHER EDUCATION PROGRAMS; THE EMPHASIS , 
B^NJJMm ON ASSESSMETff OF EXPLICIT PROGRAM . s.^. 
'''' lECriVES; AND THE INCORPORATION OF ^EAL WORLD 
,,'ERIENCES INFO PROFESSIONAL TRAINING- PROGRAMS.'- ' 
HOSE CHARACtERISTICS SfeM TO BE HERE TO STAY - _ 
•OR SOME TIME TO COME. THE COTWITTEE BELIEVES 
HAT IT IS THESE CHARACTERISTICS VsHICH, HOLD PR&=w.^- 
IISE FOR IMPROVING TEACHER EDUCATION^ AND EDUCA- 
, ION GENJERALLY, RATHER THAN WHETHER OR NOT'Pf^O^AflS^ 
ARE LABELLED COW^ETENCYf^ JDR PERFORMANCE-BASED. 

* — . 
The committee believes that, increased clarity and ^ 
agreement on what is to be accomplished is VargeTy'res- • 
ponslfcle for the favorable response of participants. In' 



currertly operating C/PBTE programs. -In visfting s,ites 
where C/PBTE programs have been, operating, committee' , 
members have noted an overwhelmingly favorable response 
by students toward their program. Those programs have 
generally resulted in increased student^faculty contact 
-hours an^r, whef-e individual iiation. has occurred, the. 
development of small groups with which students can 
identify and where they might give and receive assistance 
In .getting .through the program. Where C/PBTE programs 
liave been tied in'^with particular elanentary school 
buildings, there has been, great cohesioit between publjc.- 
school faculty, college faculty, and students. 

. The comgiittee speculiated on the reasons why ^he. 1 
impacfof ' the 6/PBTE concept has been so widespread (and / 
..hastens to note tjiat no Conclusions about cause-effect 
Relationships can or should Ke drawn between the activities 
of the commltteeand the far-reaching effects of C/PBJE). 
There are ^several possibilities that may account for this 
phenomenon^ C/P6TE may iiave received widespread, recognitio 
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because of its uniqueness as a strategy fdr bringing ab'oul: 

change, , or because it has been seen as a vehicle for in- 
/creastng the. knowledge base of the profession, or simply 

becanse^of the jemphaSiis on accountability that was pre- " 
^valent at the time the .concept was introduced— an emphastS 
• that continues to gain momentairi at the present time in the 

.-'back td-basics^ and "minimal "competence" movements. 

. C/PBTC HAS BEEN RECOGNIZED AS A UNIQUE AND 
POWERFUL CATALYST FOR FORCING A CLOSE EXAM^ 
. ' INATION OF UNDERLYING ASSUMPTIONS iCOUT, TWE 
• ROLES AND GOALS AND PROCESSES OF EDUCATION - 
IN GENER^^^-EDUGATION PERSONNEL PREPARA- 
TION IN'- PARTICULAR. ' 

i 

The issues brought to the fori are not necessarily „ 
.unique- to C/PBTE. They are issues that have always been 
around. . C/PBTE simply. g-lves a'great deal of prominence 
to them and compels educators to deal with them. 

In attempting to relate teacher preparation programs 
■more closely to the. schools and th^' pV'ofession, educators 
have beej/pushed to C/PBTE to broaden the educational 
decision-making base; they are investigating alternatives 
for integrating theory and practice, and are pushed to ' 
develop, use,jand e.valuate new learning eA"iences, 
training materials, and management systfifpsf!^' C/PBTE ex- 
ploration ancT experimentation has happi%»<:aused colleges 
and universities to be more realistic about what can be 
accprop^lished in the small efmoHnt of time during whtch they 
cgntrol the education of trainees. That, in turn, has 
tended to- highlight the requtr^ent for career-long pro- 
fessiojial development, and the. related need for close 
coljabpra^tion -and coordination 'bltweejl:'public schools,- 
universities, and the profession to insure continuity of 
preservice and ihservice education. V ' 

Above alu c/pbtc has higfliSfed the serious 
. ^EED for the teaching pROFEssM .to develop 
■ adequate AssEssrerr TEaira(3UE^=AND to conduct- 
research ON TEACHir«3 COMPETENCE* AT©" TEACHING . 
EFFECTIVENESSi ,■ ^ * • • • 

This the PBTE Committee has asserted front the begin- 
ning. C/PBTE has been seen as perhaps the only feasible 



vehicle for expanding the knowledge base of the teaching 
profession. The focus on identification and validation of 
competencies for teaching has resulted it) the beginnings 
of an.interdependence-between teacher behavior research 
and teacher ^education. Such interdependence has not seemed 
to occur with arfy other educational reform movement. What-, 
ever el$e its Impact, the C/PBTE concept (strategy, movement) 
has acted as a^^otent catalyst, calling attention* to all 
thos^e issuei^ and aspects of education for teaching, 

Thet^unique aspects of C/PBTE as a strategy for change 
may be ^);^ponsible for the extensive growth of involvement 
of educfittors with competency-based education. Yet that 
growth may also be attributed to a whole environment for 
educational reform in which systems approaches ^ technical 
planning, evaluation methodology, accountability ventures, * 
and a nost of other technologicajl approaches to solving 
education^T^problems' were (and are) able to flourish. Per- 
haps the acceptance of C/PBTE for education ^personnel train- 
ing reform is only part of the broader adoption of cpm- 
petenc'e standardsvas the current route for improving edu- 
cation as a national institution. Since the country's 
schools have been successful in the past 20 years in 
tncrea;^ing the proportions of the general population that 
have pafssed through them, the only way for education to 
improve is to shift from a goal of llteWcy for all to one 
of'inereaaed literacy for all by the introduction of higher 
standards. 

Regardless of the reasons mitj the evidence 

TENDS TO SUPPORT THE GOMMIfTEE CXJNCLUSION THAT 
. MANY ME^BERS OF THE EDUCATION COMMUNITY HAVE 
EI^BRAQED TJ€ C/PBTE CONCEPT AND THAT THE GROV/TVI 
• OF C/PBTE ACTIVITIES IS STILL CONTINUING. 

The activities are not always called "c^petency-based, 
though frequently they are. There are many 0£W^ developments 
In educatlop personnel training, as well as in other areas 
o^educati on, where there Is increasing emphasis on the 
aefinitiqn fff,' training for, and assessment of- role-related 
performance Standards. That growth; coupled with the unre- 
solved issues attending C/PBTE, h^s implications for teacher 
educators which are the focus of the njsxt section of this 
report. 
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tesOLVEfr 'ISSUES 
I 



' The AACTE-PBTE ^icmittee completes its current task, 
with a sense of accomJl|ghment (Section I), a 1977 assess^ 
ji(ent of tHe b^owth and fmp^t of C/P&Tt (Section-Iitrand-^ 

'"'^a legacy of unfinished business, pending problans, and npw 
challenges that need attentito* The conmi-ttee foresees 
many C/PBTE-related, unresolvi'tl T^s'dfeis-thatrfthe teacher 

-education community y*ill need to come -to grips with 'in the 
next several years. The issues, have arisen out of the 

^irriittee's spe'cial purposes, and activities, the growth 
and impact of C/PBTE, and what the committee views as near- 
future educational trends and concerns." 

Need for Extension' of Committee Activities ^ 

Monitoring of C/PBTE . /J \ ' 

In pursuing its original pi^;pose as-itiandated by'the - 
AACTE Board of Directors to serve as students of PBTE and 
the PBTE movement, the committeejha's cOhsist^rvtTy attempted 
to keep in touch with C/PBTE develdpmentsV. to^Study Wem', 
and to communicate its conclusions and .concerns to tjie 
largei* education community. 

■r 

) •■' . 

The cowiiTrEE sees no diminution in the need • 

TP COWXJCT SUCH MONITORJNG ^IVITIES. . 



) There is still much to be learned from the explora- 
tions and experimentations with the concept that are con- 
tinuing 'around the country. The AACTE publication From . 
Commitment to Practice (16), which documents the Oregon 
College of Education involvement with, C/PBTE, ^ives one 
example. of how C/PBTE affects and .is^^'^ffected by an 
• ^institution. Other exSipples .aje needed to continue to 
J "s^eeibaiiswers to th^Se questions: 

1^ \ ' ' , . . . % 

■ ■\ What lessors have been learned from the . 

( ' experimential C/PBTE programs that might 
benefit teacher educators in their search 
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for more effective programs? 



• What kinds of decisions are being made 
about continuity in experimental C/PBTE 
programs » and on ^vyhat basfs' are those, 
decisions being made?' * '^'^^ 

• How do the lessons learned from C/PBTE , 
.relate to newer ventures in educational 

reform such as teacher centers and Public > 
Law 94-142 regarding the education of the^ ; 
"handicapped? \ 

>lhat has been learned from C/PBTE- that , ' V,- 
can be helpful^ and how can It be help- 
S . ful in formulating new policies and ^ i; 
directions for teacher education? 

C/PBTE Resieareh- Related Activities r 

■ ' ' ' 

The comnittee} and, indeed, most teacher 'ecldcators 
who have been involved with C/PBTE,. ver^ early on .recog- 
nized the necessity for closer links between teacher edu- 
cation and research on teaching. Still, it has only been 
recently that the comnittee itself has attempted to facil- 
itate tHat coordination through commissioning pri Donald 
v-M. Medley to write Teacher Competence and Teacher Effec- 
.tlveness; A Review of Process-Product Research ,(17 



ThC CC3W1ITTEE FEELS imT THERE IS A MOST 
PRESSING NEED TO CaXfTINUE ACTIVITIES \ ; 
. FACILITATING LIAISON BETWEEN THE WORK OF ' 

TEACHER EDUCATION PRACTITIONERS AND RE- " : ' 
V SEARCHERS. ' ' i ' ' 

' . • ' 

' . i" ''' ■ ' 

The ties between the two cfrpups miist be' strengthened 
not qnly for the successful impTementation of' C/PBTE but, . 
more Importantly, tp establish education for Ihe profession 
on a firm theoretical and empirical foundation; directed 
toward improved Instruction in , schools. . • 



■ •■ I ■ . - ■ '• 

Even though there has been increasing attention to 
research on teacher effectij^enes? in recent years, there 
Is stmi.a*s Dr. Medley/s review ably, demonstrates, a 
great deal ta be , done. / It*ls not feasible— financially, 
practically, p61i'tical/ly, or conceptually— to expect the 
task to be acQomplishM by researchers working in isola- • 
|tion from teacher educators or the profession itself. , , 
Neltfjer can the know! edge -generated by the research com- 
^fiunity be expected, to find Its way into the profession 
withdut the deliberate and united efforts of all, concerned. 

The conmittee sees two Kinds, of activities as apprb- 
priate foljowrup to p'ublicatibn of the review. .First, 
there must' be periodic comprehensive reviews of research 
on teachjng effectiveness that are addressed specifically 
to the practitioners of.th6 teacher education, community. 
Second, iill teacher educatfon constituencies should' study , 
the available results to glean, the implications for- their 
ojwn activities and programs. Such study opportunities- 
,iliould«be "provided perhaps througl;i conferences and work- 
shops or the conmissioning and distribution of papers, 

'i ' ' " 

Unresolved Issues Associated v^ith the Growth: ' 
of <:/mi and C/PBTE-LIke Activities ; ^ 

The PBTE Comnittee has issued several previous state- 
ments that have contained critical observations about 
" p/PBTE,.many of which continue to be of concern.. None of . 
the observations is particularly unique tqj C/f BTE;. insteadv 
tHey represent objj^rvations regarding the status of teacher 
educatibn gener'ar^. The study *6f and .exp,erimentati6n with 
C/PBTE, coupled with more recent. developments in training . 
ifbr the education profession, has made several' of .these 
issues both highly visible-and critically in need of 
attention. , • 

i C/PBTE, Collab oration, and Inservl'ce Education 

^ i_i . - y 

■ / C/PBTE undertakings have enlarged the s'cope of, the - 
decision-making base^for education personnel development 
, '/and have pointed most emphatically to the need for each 
/group with 'a stake in teachfiK education to be represented ;, 

^ . • 35- ; . y 



t]|i a shared decisj on-making process, Y)et» there are stm 
unresolved firobl©ns regardirig. collaboration in teacher 
e'cfiication. The shift in emphas^-s from preservlce to in- 
sierv.ice education (including the enactment of teacher . 
'center legislation)'* has » if anything » accentuated *;the ^ 
necessity for^developing and studying alternative models 
^^6^ collabqration, , , 

J A number of collaborative effort arte now underway. 
Some have been initiated by teacher organizations > some 
by local education authorities » spme by ins,titutibns of 
hfi^igher education. Some of those ventures were given 
injpetus by state mandates > Others by fwding re^tt^ations^ 
a^d stil] others by the recognition of the potential ad-* 
.vantages^of successful collaboration. ' 



. Tf€ COMMITTEE FmlS STRONGLY THAT SOME GROUP 
■I OR AGENCY SHOULD MONITOR FOR THE PROFESSION 
I ■ THE JDEVEUOPMENT OF ALTERfiATIVE COLLABORATIVE 
/ ^ MODELS^ EVALUATE THEK, AND ATTEM'T TO MAKE 
' SENSE OUT OF THE MANY VARIETIES OF 7WEM. 

V - . - ' A ' ..' ■ 

j Admittedly; ull the groups^ concerned recognijse^ and . 
taTk^abbut the neei^ for more involvement jn professional 
development. The laCk of systematic sturdy of col3'at)orat4^ 
ntodels^ \however» leaves many unanswered questions about 
How to briag about xhat involvement effectively* Basic 
questions that still need addressing are: 

' . • What are the varying roles of each con- v 

. stituent tor different kinds^of decisions? . , 

* • irfho shall control ^teacher education— bath 
at. the -preservice and inservice levels? 



Whose responsibility is it to finance the 
professional' development. of teachers? 

What mechanisms and arrangements can be 
devised that make, the collaboration of 
all groups feasible? ^ fe* 



\ 



C/PBTE, Measur^ent, and^ 
Issjom ItetentiOT, and Certification Issues 



. ...he' lack of adequate, valid, and reliable measure- 
ment procedures arid Instruments continues to plague both 
C/PBTE developers and'thfe larger profession. The conmittee^ 
Is tpricerned >»ith the mounting legal and measurement prob- ' 
lejfe that'^ire associated vlth admission to and retention 
m teachef; education programs and with the lack of reso- 
ution of 4ssues arising out of competency-based flfertifi- 
catibn. Owing primarily to the unresolved measwement 
Issues, tbe exchange of competency-based certification In- 
formation; among states has not 4)rogressed very fan in 
recent years/. The problem is complicated by the fact tha^t 
official transcripts from colleges do*not indicate whether 
or nbt a particular graduate's program was competenoy-based 
or whJkt partilcular competencies a graduate possesses. 

j?*: Teafeher educators have made no secret oF the fact 
that* the Measurement ^<5b^^a» associated with assessing, 
competencyliavertejto tHeIr fiornies,t issue and greatest'- 
stumbling block. irf:^1te of. this, however, thgre^eems 
to/tfe an.incrllsirig tr.end across the country. to\j[^rd the 
testing of teachers-.-f or admission and retention ^n prx)- 
grams. as well.as for certification and recerJ;ification. 




_. JHAT. IF THE PRO- 
MEASURE STtJDENTS 
TAKING A PROGRAM 



The COMMITTCE FEELS 
FE^ION CA^ ADEQL 
OOMI^^tENCY "ACQUIsm 

imT-IS AlfED TOWARD DEVELOPING SPECIFIED 
skills; then THERiE IS 1ITTI£ LIKELIHOOD THAT 
RElilABLE AND VALID ASSES^IENT CAN TAKE- PUCE 
FbPt Pf^^A<^a5MISSI0N f^FPOSES. 



th(B -comnittee recommends that the^teactjer education. 



^X-cpmnunity ineet these measurement prpblems head on before 
fkT:mii^t:ixii ,xm'fi of the same. . the de^e.lo|)ment of the. v 
^^cDirissary measurement procedures and instruments, as the ^, 
S£^Li»1ttte ^as pointed cut-in the past, would be another y 
feivaluable outcome of 'Increased teacher rbehavior research ^ 



' / ^ However, teacher education institutions can not and 
should not wait for the measurement and research comrpun- 
ities \o define the criteria by which good teaching and." 
good teacher education is- jtidged. They should be much 
more heavily involved tha'n tliey presently are in defining 
and developing evidence-collecting procedures of all kinds. 
Initial -attempts io design new^kinds of quaulity control _ 
checks may be primijtive and crude, but there is value in' 
using interim results while improving the, measures. The '"-.^ 
professipn seems to be afraid of putting Its confidence 
in anything that has not received the imprimatur of 
^ "hard core"ncesearchers ; that Js unfortunate because it ^ 
' tends ^ stffle the creativity%f practitioners in an/area 
where It is sorely needed* . ^ 

, CRE» CBI, and Minimal Competency Legislation " ' . . " 

The adoption and/or adapWtion of thd'C/PBTE concept 
for elementary and secondary education, as manifested in 
CBE^aind CBI and in the trend toward mandates for .minimal ^ 
competence dem6nstrat1ons as a requirement for high school 
' graduation, may\have some of the same immediate benefits 
^for precollege schooling that C/PBTE ha? had for teacher 
''^education. These movements may certainly increase the 
public knowledge 6f the goals and accompVishments of 
school.s^. That development is also frau^>it with the same 
dangers and pitfalls that are present for competency-based 
education for teachers—specificariy, ^oal definition and 
. measurement prolrt^ms. The committee feels that it is^- 
.^pontant for the education Qommunity to. realize, .however, 
i thaf^tompetency-based education for teachers and competency 
basecl education for elenentary and secondary students do 
share the same ultimate promise. CBTE. has befn segrf 
as a vehicle for improvingr the- knowledge base. of a pro-. 
ttfesslbn; .a promise that simply has no lanalogV for elemen- 
: tary andljecondary educatipn* nor, for that matter,, genera^ 
: /f^'^eraT ^ts education; Teacher educators, particulaijly 
j^l^ thdse who have been inyoNed^^ith C/PBTE^ need to keep'/v ^ 
C that distinction in.mind ^s' they' follow these developrtien^s* 
:\ ^a search, for Impllcatibns for the future of teacher edu- 




New Challenges. ^ • 

In stiiitlylng the C/PBTE concept and njovorient, the 
.comnltteeV^ necessity; has had to study '-the condition 
of teacher. education more generally and would be remiss 
if it did not conmufiicate some of its observations and 
concerns for the future of the enterprise. Many recent 
developments in education for the profession have pointed 
to new roles fpr Jvighec -education. \n tht near future. ^ 
l.je&cljer^«jedacSia6nJ'nstitutionsiiiust be prepared to cope 
ttith 'those new roles and responsibk^Xities if-they are,,t<^ 
survive as viable and vital insti.ttitions; they jnustJn-'M 
crease their activities aimed toward influencing the ' \ 
';future of education and their part in.it. ' 

New Roles for Higher Education . 

> ^ . * ' - 

' e/PBTE has'Sirrea'dy" engaged teacher education in new 
' roles through its/emphasTs on collaboration and reseetrcb 
' and through its "real world" orientation. More recently'., 
legislation- has been j)a§sed at both the federal and state 
levels that has ijnpHcations for still newer higher eduj- 
^cation roles; tK|5e moves require the sustained attention 
of the teacher efucation community. • „ 

"~7 Public Law 94-142 regarding the education of the 
handicapped contains many impUcatipns for the content and 

. conduct of all teacher education programs in the future, 
partfcularly ij) rejatlon to its emphasis on cooperatively 

" designed programs of 'study for individual pupils. The i 
teacher center legislation authorizes the expenditure of £ 

' large sums of federal monies for local school districts 
to conduct their own inservice and professional develop- 
ment progrartis under the direction of teacher-controlled 
rpoTicy tioara^.. The vocationa,l education act is another 
example of recent federal legislation that represents a 
substantial change in ppli-cy concerning who shall conduct 
the training of "education professionals, in that states 

. shave been vested with much more authority for the' conduct^ 

.. ?of training. - . , * * " . 

\ The Individual s|a^es -are inc^eSsingly mandating 
closer associatipns of' the colleges with public schools 



and their curricula,, arid the states' are increasingly takiijg 
the leadership to deyelop-^omprehensive statewide plans for, 
professional d§velopent. A 



' , The cdrtiiTTEE sees the dS^inition of emerging 

. ROLES FOR COLLEGE OF EDUCATION FAOJLTY AS A , 
MAJOR TASK THAT T^€ TEACHER EDUCATION' COWUNITY ' 
^ SHOULD INVOLVE JlgELF IN. . 

Not only must cpMeges be aware of neW (^evelopInents and 
their imputations for new roles, tbey must 'also be'^pro- • 
viding input into the processes leading to "those develoj)- 
*ments: • * ' . ^ 

Conwuni cation and Liaison 



The committee feels that in order to meet the ; . 
future successfully^ teacher educators mbst^ ^ 
become mdre adept at comuf^icating their 'con- ^> i 
cebus^. j!iiih^the view toward influencing t« 
decisiotfmaking process at all levels. 



To do that, the profession will need^'tq ttudy the- 
role of' col leges of education as they relate to all levels* 
;-of educational decision making: federal, state, district, 
school, and classroom^. Most college of education effort!? 
have, in the past, been related to the;, school district. 
level; and, until decently, ^mosti-teacher education asso- 
ciation efforts have been aimed toward the federal leVeU 
Yet, legisliative policy decisions are increasingly -^ing 
,made at the. state leveTa researjch indicates that t^e best , 
. chance for positive change occurs when there are important* 
. decisions made at th$ school building level; individual . 
classroom teachers* decisions have the ^most- direct effect • 
on. Teaming, *and the school is where the greatest Potion, 
of teachers' professional development takes pTace. 

Teacher educators also need to develop new sourqes ' 
for keeping new and current political lUisons with oth'er . 



orQanlzatlbns both w1th1n and out of the educaitlon field. 
■ Because Important decisions, about educational policy-are 
. increasingly being made,at the state level, liaison needs 
to be more firmly established with such organizations as 
the- National Council -of .State Governments §ind the Individ- • 
ual state legislatures. Within the profess'lOnal education • 
organizations, Intensification of the trend toward_^spec1al- 
-* izaflon mniy contribute to growth of knowledge In, the field; 
•yet it can lead to fragirtentatlon. This s))ec1al1zat1on 
should be tempered by establishing increased communication 
channels if the profession Is to capitalize on Its many 
strengths"" and~to speak with a powerful voice. 

Staff Development 

^ • • Tiik^onnlitee has previously observed the need for 
both college-base^ and school -based faculty members ,to be 
, /in^rolved In well -planned, staff developinent activities. - As 
new' roles^and working contexts fpr faculty members continue 
to emerge? staff develppment will. assume .an even more 
cryplal position In the Tirture of teacher education 1nst1-_^ 

tutlons. . ' ' 

X. ' ■ . ' ■ ■ ■ . 

• .. Change In taculty roles not only Implies that colleges 
of educatioVrwIll have to nook more cVosely at staff 
development activities and. policies but will also have to 
reexamine and revise p'olicies regarding faculty load 
assignments and rewards. 1) . ^ ^ 

- Win thr comings year, AACTE will undertake a proje4t 
aimed toward ultimately providing col lege^.level staff 
• de\relopment activities. -.In cooperation With Teacher Corps, 
the Association will seek to identify 'and 'Analyze Mgher 
education staff development needs through a series of work- 
shops involving teacher- educators, teacher education admln- 
. Hstrators, school personnel . state "departnjent of education 

personnel , -andi^ther concerned persons. ■ The committee feels 
' that this venture is only a sm^ll beginning to what.im}S*--- 
become a prior.i^ effor,t-f6r both teacher .education -Tnsti- 
. tutlons and associations. 
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• Tfieextensive growth and impadt of C/PBTE, coupled ' 
with the rapidly chsmging^scene of education i^n general, 
has brought a kind of future shock .to the teacher edu- 
cation- establishment. Each succeeding innovation or 
development seems to spptligt^t more than the^last the 
need for teacher education institutioiiOe^ome to grips 

' with the basic issues- of the professfon. The current 
host of prpfalems may be Viewed with trepidation and fear, 
for the^future of teacher (education institutions, or., they 
may be embraced with" a -senW\Q.f excit^ent and purpose for 
redefining and clarifying therqT^-ef higher education and 

•strengthening itf commitment to excellence in education* 
personnel development'/ , ^ ^. • . ; 
, > ^ • » , - 

^ JN^IS, ITS. FINAL REPORT,^ THE AACTE-PETE 

Committee has, as iV has in the past, called. 

ATTENTION TO THE MYRIAD OF UNSOLVED PROBLEMS AND - 
UNRESOLVED ISSUES IN TEACHER EDUCATl'ON, ThAT ' 
^> DOES NOT MEAN THAT^T1% COMMITTEE SEES THE 

FUTURE AS BLEAK. RaTHER, THE COMMITTEE VIEWS 
THE -PROBLEMS THAT ARE ^CURRENTLY IN NEED OF 
. ATTENTION AS' CHALLENGE^THAT MUST BE MET BY THE 
COMPETENCE AND CREATIVITY OF THE EDUCATION 
PROFESSION,. PARTICULARLY BY TEACHER EDUCATION 
INSTITWIONS AND PROFESSIONAL ASSOCIATIONS. 
The COftHTTEE looks to the FUTURE WITH A S£NSE "? 

• OFf EXCITEMENT AND PURPOSE. ... 

■ ' . . . • ' :J ^ •■. . ^ 
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by the AACfE Conwittee on Performance-Based Teacher Education @ $3.00 

^ #17 "Assessment and Research in 'eacher Education: Focus on PBTE" by Donald 

^ M. Medley. Ruth and'Robert Soar & S3. 00 

.< J - #18 "PBtE. Viewpoints of Two Teacher Education Organizations" b/" Eugenia 

T^'^ Kenble and Bernard H". McKenna % $4.00 



#19 

#20' 
#21 



^ "Performance-Based Teacher Education: A 1975 Conmentary" by the AACTE 
Coamittee on Performance^Based Teacher Education (Minimum order 5 copies 
for $3.50) 

"From cocnroitment to Practice? TheT)regon College of Education Elementary 
Teachet- Education Program" by H. D. Schalock,*B. Y. Kersh, and 0. H. 
Garrison e $4.00 

"Perfonnance^Based Teacher Education. A Source Book." John Aquino, ed. 
{jointly with^the ERIC Clearinghouse on'Teacher Education) @ $4.00 , 



2. • #22 "PBTE in 1977: WHERE DO WE GO FROM HERE?" by "^Patricia Kay and Karl 

Massanari © $2.50 

7EACHER COMPETENCE AND TEACHER EFFECTIVE-NESS: . A Review of Process- 

Product {Research" by Donald H. Medley e $4.00 

Technical 

Assistance Paper . 

Series , ^ 
#1 "What Competencies Should Be Included in a C^BTE Program?" by Patricia Kay @ $2. 
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#2 "Profiling and Tracking Students ip C/PBTE Programs" by Gallaqh 
/ others e $2.50 , 



er and 



BILLED ORDERS Billed orders will be accepted only when made on Official purchase orders of 
in^tUuticJns, agencies, or organizations. Shipping and handling charges will 
be^dded to billed orders. Payment must accompar^y all other orders. There 
are no minimum orders^. 

DISCOUNTS: A 10 percent discount is allowed on purchase of five or more publications of 

ai\y one title. A 10 percent discount \% allowed on all orders by wholesale agencies. 



Payment enclosed 



'Amount 



Purchase Order No. 



NAME 



ADDRESS 



Z-IP CODE 



Please address - Order^ Department, American Association of Colleges for Teacher Education, 
Suite #610 One DUpbnt Circle, Washington, D.C. 20036 
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SPE-Cl-AL OFFER 
ORDER ALL 2.5 PMBL I C AT I ONS 

.(TOTAL VALUE $66.90) FOR SPECIAL 

PACKAGE .PR I GE OF mOO. • 



THIS SPECIAL OFFER IS GOOD THUOUdB JUNS, ^0, 1976 
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